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Abstract
Currently, it is known that the parenting perceived by adolescents impacts their development and well-being. However, there are few scales that 

allow the measurement of parenting from the perspective of adolescent children. The objective of this study is to psychometrically validate two brief 

scales (mother and father) assessing parental skills perceptions by Argentine adolescents. 271 adolescents aged between 12 and 19 years (M 
= 14.97; DT = 1.66) participated in the exploratory study (55% women, 43.50% men, 1.50% not specified). 288 adolescents with the same age 

range (M = 15.05; DT = 1.64) experienced the confirmatory analysis (51.40% women, 45.80% men, 2.80% not specified). The study evaluated the 

content validity and the discriminative capacity of the items, further analyzing the structure of the scale, its internal consistency, and the concurrent 

validity. The EFA yielded three factors accounting for 59.26% of the variance in the mother’s version and two factors explaining 59.17% of the va-

riance in the father’s one. The CFA brief version showed satisfactory fit indices. Results revealed an Alpha of .88 (mother version) and of .93 (father 

version). The correlations for concurrent validity were significant and in the direction of what was theoretically expected. The validated scales allow 

for estimating parental competencies perceptions in a valid, reliable, and practical way. The scales represent a methodological contribution and have 

theoretical implications by promoting research on this psychological construct.
Keywords: positive parenting; parental competencies; adolescents.

Resumen
Evaluación de las competencias parentales percibidas en adolescentes argentinos: dos escalas breves para su medición. Actualmente, se sabe 

que la parentalidad percibida por los adolescentes impacta en el desarrollo y bienestar. Sin embargo, son escasas las escalas que permiten la 

medición de la crianza desde la perspectiva de los hijos adolescentes. El objetivo de este estudio es validar psicométricamente dos escalas breves 

(madre y padre) que evalúen las percepciones de competencias parentales de adolescentes argentinos. 271 adolescentes con edades entre 12 

y 19 años (M = 14.97; DT = 1.66) participaron en el estudio exploratorio (55% mujeres, 43.50% hombres, 1.50% no especificado). 288 adoles-

centes con el mismo rango de edad (M = 15.05; DT = 1.64) conformaron el análisis confirmatorio (51.40% mujeres, 45.80% hombres, 2.80% no 

especificado). El estudio evaluó la validez de contenido y la capacidad discriminativa de los ítems, analizando además la estructura de la escala, 

su consistencia interna y la validez concurrente. El AFE arrojó tres factores que explican el 59.26% de la varianza en la versión de la madre y dos 

factores que explican el 59.17% de la varianza en la del padre. La versión breve del CFA mostró índices de ajuste satisfactorios. Los resultados 

revelaron un Alfa de .88 (versión madre) y de .93 (versión padre). Las correlaciones para validez concurrente fueron significativas y en dirección 

a lo esperado teóricamente. Las escalas validadas permiten estimar las percepciones de competencias de los padres y madres de manera válida 

y confiable. Las escalas representan un aporte metodológico y poseen implicaciones teóricas al impulsar la investigación sobre este constructo. 
Palabras clave: parentalidad positiva; competencias parentales; adolescentes.

The conceptualization, study, and approach to parenting have 
changed, thus generating a redefinition of the parental task (Rodrigo 

et al., 2015; Simaes et al., 2021). The focus is nowadays on developing 
critical thinking, and promoting prosocial behaviors and autonomy, 
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among other issues (Chen et al., 2019; Davids et al., 2017; Rodrigo et 
al., 2010).

Within the framework described, parenting analysis emerges 
from a positive approach (Rodrigo et al., 2015). From this method, 
parenting refers to warm affective bonding, non-violence, recog-
nition of sons and daughters’ abilities, routines, and environment 
establishment, and the setting of clear and coherent limits (Rodrigo 
et al., 2010). This approach promotes the exercise and consolidation 
of all those parental competencies that enable the development and 
well-being of children and adolescents (Kyriazos & Stalikas, 2018).

Currently, there is a lack of unanimous consensus when defining 
parental competencies, finding various definitions. Barudy and Dan-
tagnan (2010) refer to the practical capacity of fathers and mothers 
to educate their children, providing them with protection and ensur-
ing their healthy development. Furthermore, Rodrigo (2008) suggests 
that parental competencies are the set of capacities that allow facing 
parenting flexibly. Finally, Gómez and Contreras (2019) claim that 
parental competencies are knowledge, attitudes, and skills exemplified 
in specific parenting practices. According to this theoretical approach, 
there are four fundamental competencies. (1) bonding parental com-
petencies, associated with sensitivity to understanding the behav-
iour and communicative signals of the child, becoming emotionally 
involved and sharing daily life; (2) formative competencies, referring 
to the ability to stimulate significant learning, progressive autonomy, 
and children self-regulation through the incorporation of social rules 
and values; (3) parental protective skills, aimed at protecting and safe-
guarding the multidimensional development of the child, guarantee-
ing their rights, structuring their daily routine and making available 
other sources of social support and, finally, (4) reflective skills, linked 
to the anticipation and monitoring of conflicts in parenting, reflection 
on the influence of one’s history of parenting and self-care.

Due to the distinct roles, styles, practices, and competencies of 
parents or caregivers, parenting can differ based on gender (Chuang 
& Tamis-LeMonda, 2009; Vargas Rubilar et al., 2023). In this con-
text, a recent review (Yaffe, 2023) analyzed the perceived differences 
in parenting styles between men and women. The reviewed studies 
indicated that perceived maternal and paternal parenting differences 
generally align with gender role theories (Yaffe, 2023; Vargas Rubilar 
et al., 2023). Furthermore, this study (Yaffe, 2023) found that chil-
dren (primarily adolescents) tend to perceive differences in maternal 
and paternal parenting. Overall, they perceive their mothers as more 
authoritative and permissive than their fathers, and their fathers as 
more authoritarian than their mothers. The evidence supporting the 
differences between mothers and fathers in perceived parenting was 
consistent across approximately 14 studies involving parents’ and chil-
dren’s perspectives (Yaffe, 2023).

Regarding the evaluation of parental skills, there is currently a 
scale designed to evaluate this construct from the parent’s perspective 
(Gómez & Contreras 2019), which operationalizes the four paren-
tal skills mentioned above in the Chilean population (Gómez et al., 
2022). Vargas et al. (2020) adapted, validated and abbreviated this 
same scale in Argentina. It was designed for fathers, mothers, and car-
egivers of children from nine to 12 years old. The authors reported 
adequate psychometric properties for the abbreviated version, both in 
its multidimensional version, which consists of four factors (bonding 
competencies, formative competencies, protective competencies, and 
reflective competencies), and in the second-order model, in which 
positive parenting is evaluated as a superior factor.

Two other instruments that evaluate parenting skills have also 
been detected, although they are based on different theoretical models. 

The Perceived Parental Competencies Scale (Bayot Mestre & Hernan-
dez-Viadel, 2008) was validated in the Argentine context. It evaluates 
competencies from the perspective of fathers, mothers or caregivers of 
school-age children (Azar et al., 2019). The authors reported adequate 
psychometric functioning for a version of four factors: dedication and 
orientation, shared leisure, school involvement and role assumption. 
Finally, Martínez-González et al. (2021) validated the Emotional and 
Social Parenting Competencies Scale for mothers. This instrument 
evaluates the dimensions of self-esteem, self-control, verbal aggres-
sion, and imposition in mothers of children and adolescents in Spain. 
According to the authors, this scale makes it possible to self-assess the 
fundamental skills and competencies for coping with parenting in the 
current context.

As evident, the instruments available for evaluating parenting 
from a positive approach and, more specifically, the measurement 
of parental competencies, were designed to be answered by fathers, 
mothers, or caregivers (Vargas-Rubilar et al., 2020). No scales have 
been detected that evaluate this construct from the perspective of 
adolescent children, which is essential to study the impact of positive 
parenting from its protagonists.

There are different variables associated with the positive aspects 
of parenting, among which are perceived parental competencies. For 
example, it is known that positive parenting experienced during ado-
lescence and, more specifically the parental responsiveness dimen-
sion, is related to greater psychological adjustment, greater resilience 
and greater psychological well-being (Bernal-Ruiz et al., 2018; Kani-
ušonytė & Laursen, 2022; Nepper & Chai, 2016). In turn, it is linked to 
less problematic substance use and fewer externalizing behaviors and 
symptoms (Kingsbury et al., 2020; Kokkinos et al., 2016). For its part, 
the demand dimension of parenting has been associated with neurot-
icism and loneliness, various externalizing problems, and aggressive-
ness towards peers during adolescence (Mousavi & Dehshiri, 2022; 
Tehrani et al., 2024). Considering the evidence collected, it would 
be expected that parenting competencies would be positively and 
strongly linked to the responsive dimension of parenting.

Regarding the link between parental competencies and flourish-
ing, no research has been detected that addresses this specific rela-
tionship, although there is scientific evidence that positive parenting 
boosts both hedonic (Gallego et al., 2021; Stavrulaki et al., 2021) and 
eudaemonic (Cordero-López & Calventus, 2022; Francis et al., 2021) 
aspects of well-being during adolescence.

Adolescence represents the period of life between the ages of 10 
and 19 that is characterized as a transitional stage marked by rapid 
growth, increased autonomy, and identity development (Avedissian & 
Alayan, 2021). As mentioned, the positive parenting approach suggests 
that parenting skills should coordinate with the needs of each develop-
mental stage of sons and daughters (Rodrigo et al., 2015). In this sense, 
it is necessary to comprehend which parental competencies are suit-
able for promoting the entire development of adolescents. Likewise, 
empirical evidence (e.g., Korelitz & Garber, 2016; Ratelle et al., 2017) 
indicates that the impact on adolescents’ psychosocial adjustment is 
not the parental behavior as such but rather the perceptual processes 
of the child regarding that parental exercise. In this sense, it is currently 
suggested to assess it from the adolescents’ perspective.

In this context, and assuming that parental skills have a substan-
tial impact on the socio-emotional and cognitive development of 
adolescent children (Azar et al., 2019; Vargas Rubilar et al., 2020), it 
is required to encourage the study of perceived parenting during ado-
lescence. The purpose of this study is to psychometrically validate two 
brief scales (mother and father versions) that assess parenting skills 
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from the perspective of Argentine adolescent children based on the 
theoretical model offered by Gómez & Contreras (2019).

Method

Participants

Eight adept judges specializing in psychological evaluation, psy-
chometrics, and adolescence participated in the initial study of the 
items. The study also included a pilot sample of 17 school-going ado-
lescents, selected by convenience (7 men, 10 women) between the 
ages of 13 and 19 (M = 15.80; DT = 1.90).

Besides, a typing sample was non-probabilistic and randomly 
subdivided into two subgroups. The first group used to carry out the 
Exploratory Factor Analysis (EFA) consisted of 271 adolescents (118 
men, 149 women, 4 not reported), with a medium socioeconomic 
level, aged between 12 and 19 years (M = 14.97; DT = 1.66). The ado-
lescents who participated were enrolled in five different schools, three 
publicly managed (48.30%) and two privately managed (51.70%). 
21% attended the first year, 12.90% the second year, 23.60% the third 
year, 14.80% the fourth year, 12.90% the fifth year and 14.80% the 
sixth year. The second subgroup enabled Confirmatory Factor Anal-
ysis (CFA) and included 288 adolescents (132 men, 148 women, 8 
not reported), with a medium socioeconomic level, aged between 12 
and 19 years (M = 15.05; DT = 1.64). The adolescents in this subsam-
ple were enrolled in three public schools (43.10%) and two private 
schools (56.90%). 14.90% attended the first year, 15.30% the second 
year, 24.30% the third year, 14.60% the fourth year, 16.70% the fifth 
year and 14.20% the sixth year. Both groups resided in the provinces 
of Tucumán, Entre Ríos, and Misiones, Argentina.

For the concurrent validity study, a subsample of the total sample 
of 380 Argentine adolescents was used (164 males, 206 females, 10 
not reported) with a mean age of 14.98 years (DT = 1.62). The adoles-
cents attended four of the five schools sampled, three public schools 
(67.10%) and one private school (32.90%). They completed the scales 
under analysis and also responded to the Perceived Parental Scale (De 
la Iglesia, 2020). Likewise, a second subsample of the total sample, 
composed of 424 adolescents (182 males, 237 females, 5 not reported) 
responded to the PERMA Profile Scale (Waigel & Lemos, 2023). In 
this case, the average age of the participants was 14.93 years (DT = 
1.65). The adolescents attended four of the schools included for sam-
pling, three public schools (60.10%) and one private school (39.90%). 
The adolescents who participated in the validity studies in all cases 
were also part of the total typing sample.

As inclusion criteria, the following were considered: (1) that the 
adolescents were enrolled in school, (2) that they were between 12 and 
20 years old, (3) that their parents authorized them, and (4) that they 
gave their consent for the participation. The exclusion criteria were: 
(1) that they were less than 12 years old or more than 20, (2) that the 
parents or guardians had not provided authorization, and (3) that the 
adolescent had not signed the informed consent.

Instruments

The present work operated an ad hoc instrument to gather infor-
mation regarding gender, age, and province of residence.

There was an adaptation for adolescents of the Scale of Perceived 
Parental Competencies by Gómez & Contreras (2019), which in 
its original version evaluates four factors that represent the types of 
parental competencies (bonding, formative, protective, and reflective) 

in parents of adolescent children. It includes 56 items answered on a 
five-point Likert scale (from “Never” to “Always”). Some of the items in 
the original scale are, for example, I can recognize when my son/daugh-
ter needs to talk to me, I know how to recognize situations that stress, 
distress or overwhelm my child, I take care to monitor the development of 
habits in their hygiene and personal care. Its internal structure has been 
studied through confirmatory factor analysis, presenting acceptable fit 
indices (CFI = .98; TLI = .98; RMSEA = .05; SRMR = .06). Regarding 
internal consistency, the study revealed Cronbach’s Alpha coefficients 
between .89 and .95 for the four subscales (Gómez Muzzio et al., 2022).

Considering that the purpose of this study was to validate two 
short versions (father and mother versions) to assess the perception 
of parenting skills by adolescent children, there were discarded those 
items that studied reflective parenting skills. These have been origi-
nally designed to measure the Parents’ self-perception regarding their 
parenting and self-care practices. Likewise, the study included new 
items to evaluate aspects that the bibliography reports as relevant 
in the adolescent population, such as sexual education and parental 
intervention in situations of harassment or bullying (Mier & de la 
Bandera, 2022). The version of the scale analyzed included 52 items, 
42 adapted from the original scale, and the other 10 items drafted and 
considered for the versions proposed in this study. It is worth not-
ing that this study used two versions of the scale, for the adolescents 
should respond by assessing the competencies of their mother and 
father separately.

Perceived Parental Scale (de la Iglesia, 2020). A self-report instru-
ment estimates the parenting perceived by the child through 20 items 
answered on a three-point scale (from “Never” to “Always”). The 
psychometric analysis revealed that the items resulted in two large 
dimensions: response and demand. The authors presented two ver-
sions, one for examining the perceived mother’s parenting ability and 
the other one for the perceived father’s parenting. The internal struc-
ture of the scale for adolescents was confirmed through confirmatory 
factor analysis, both in its version to assess perceived maternal parent-
hood (CFI = .96, NFI = .93; IFI = .96; RMSEA = .06) and the paternal 
perceived parenting (CFI = .95, NFI = .94; IFI = .95; RMSEA = .07). 
Regarding internal consistency, Cronbach’s Alpha coefficients of .79 
and .91 were reported in the subscales of the mother version and of 
.93 and .83 in those of the father one (de la Iglesia, 2020).

PERMA Profile Scale (Waigel & Lemos, 2023). The Argentine 
adaptation of the self-report instrument to assess adolescent flourish-
ing consists of 23 items answered on an 11-point scale (from 0 to 10). 
Its reagents enable the assessment of the five PERMA domains (pos-
itive emotions, commitment, positive relationships, meaning, and 
achievement). The scale’s internal structure was confirmed through 
confirmatory factor analysis (CFI = .94, TLI = .92; RMSEA = .08, 
SRMR = .04). The internal consistency, evaluated through Cronbach’s 
Alpha, was between .62 and .87 for the different subscales.

Procedures for data gathering

First, the Ethical Committee of the Universidad Adventista del 
Plata assessed and approved the project (Resolution N°32/23). Like-
wise, all the completed procedures followed the international ethical 
recommendations for research with human beings (American Psy-
chological Association, 2017).

Through email, the expert judges were invited to participate and 
evaluate the adaptation of the original item based on the adolescents’ 
perspective, the syntactic and semantic adequacy, and the theoreti-
cal coherence of each statement with the corresponding dimension. 
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Then, a pilot sample of adolescents by convenience was selected. Each 
indicated in a copy of the scale whether the items and the instructions 
and response options were intelligible and precise.

The typification sample was selected through the contact made 
with directors of different secondary schools, explaining the research 
aims and requesting authorization for the scales usage. In addition, 
both parents and adolescents should provide their consent. Data col-
lection was carried out in five schools, of which three were publicly 
managed and two were privately managed. Of the total number of 
adolescents invited to participate, 38% were authorized by their par-
ents and signed the informed consent. The information provided 
implied strict confidentiality. Data collection was during school hours 
under the supervision of the researcher in charge of the study to 
ensure that the evaluation conditions were standardized.

Procedures for the adaptation and psychometric study of 
the scale

First, the present work revised the original scale items to assess 
parental competencies from the parents’ perspective (Gómez & Con-
treras, 2019). Considering the authors’ theoretical definitions regard-
ing the different competencies and their implications, the adolescent’s 
version included the bonding, formative, and protective parental 
competencies reagents. In addition, and according to the biblio-
graphic review, new items were drafted to include elements relevant 
to the adolescent population. New items were proposed to evaluate 
aspects such as sexual education and parental intervention in bully-
ing situations (e.g., Cabrera-García et al., 2018; Mier & de la Bandera, 
2022; Silva et al., 2021; Vieira et al., 2020).

Second, expert judges reviewed every item scale under analysis. 
The item content validity, considered from specialists’ points of view 
and responses, was estimated using Aiken’s V coefficient. Then, a pilot 
sample of adolescents experienced the resulting scale. The responses 
of the pilot sample were analyzed qualitatively, seeking to understand 
in detail the adolescents’ understanding of each instruction, item and 
response option and to identify potential difficulties in the compre-
hension of the words and used phrases. Finally, the typing sample 
encountered the revised version based on the previous procedures. It 
is relevant to note that adolescents responded as regards their percep-
tions about parenting of their mothers and fathers separately.

The items followed diverse descriptive analyses and were assessed 
through a t-test for independent samples to determine their discrimi-
nating capacity. For the study of the internal structure of the scale, two 
EFAs were performed with the IBM Statistical Package for the Social 
Sciences (SPSS) software. This analysis followed the Principal axes and 
Oblique rotation procedures. As a prior requirement, the possibility of 
completing these analyses was proved using the Kaiser-Meyer-Olkin 
sample adequacy measure and the Bartlett’s sphericity test. The items 
that showed good discrimination ability, contribution to internal con-
sistency, biggest factor saturation, and theoretical coherence with the 
dimension they represented became part of the instrument.

Next, for the verification of the structure, CFA was carried out 
with JASP version 14.0 (Love et al., 2019). The factors were extracted 
using the ULS robust estimation method, which starts from poly-
choric correlation matrices, respecting the ordinal nature of the varia-
bles. The model was evaluated using different goodness-of-fit indices: 
Chi-Square (X 2), X 2 on degrees of freedom, RMSEA (< .06), SRMR 
(< .08), CFI (> .95) (Greiff & Heene, 2017), NFI and TLI. For these last 
indices, values above .90 and .95 respectively indicate an acceptable fit 
(Escobedo et al., 2016).

In turn, Cronbach’s Alpha and McDonald’s Omega coefficients 
(Ventura-León & Caycho-Rodríguez, 2017) were used to assess the 
internal consistency of each dimension, and the complete scales were 
calculated based on them. Finally, to study concurrent validity, Pear-
son’s r correlations were estimated between each factor of the scale 
and the scores obtained in the dimensions of the Perceived Parental 
Scale (De la Iglesia, 2020) and the PERMA Scale (Waigel & Lemos, 
2023) in SPSS.

Results

Content Validity

 From the experts’ item assessment, except for two ambiguous 
items (My father/mother tries to understand why I sometimes behave in 
a certain way, My father/mother supports and motivates me to partic-
ipate in activities that I like -e.g. playing sports, learning a language or 
going to art workshops-), the rest presented an Aiken’s V between .80 
and 1. These items were modified according to the suggestions given 
by the expert judges. These results show acceptable agreement regard-
ing content validity (Ato et al., 2006).

Regarding the scale, the pilot sample did not find difficulties 
understanding the instructions and response options. However, little 
modifications were necessary to increase the clarity of the three state-
ments. The versions (for the father and mother) administered in the 
typing sample consisted of 50 items each.

Item descriptive analysis

The asymmetry and kurtosis values did not exceed the values of 
+/- 2, recommended for parametric analysis (Bandalos & Finney, 
2010). Regarding the study of the lost cases, only one item exceeded 
the threshold, presenting 4.80% of null values. Since the MCAR 
test did not suggest a significant pattern, the above-mentioned item 
remained for analysis and the median of the corresponding variable 
replaced the missing values.

Items discrimination power

All items, for the mother and the father versions, presented ade-
quate discriminative ability (p < .001).

Exploratory Factor Analysis

Mother’s version significant results arose from Bartlett’s test (X 2 
= 2529.95; df = 17; p < .00), and the KMO was .92. Exploratory fac-
tor analysis suggested three factors, which explained 59.26% of the 
variance. For choosing the items for the scale, there remained those 
with the highest saturation in each element (see Table 1). Although 
some items (for example, numbers 29 and 32) did not saturate the 
expected factor, they remained after analyzing their content and the-
oretical implications. Although these items were originally proposed 
to evaluate formative parenting skills related to positive discipline, if 
the content of both elements is analyzed (see Table 1), it can be seen 
that they refer to parenting skills to resolve arguments between par-
ents and children positively and calmly. These skills could be part of 
the emotional “toolbox” that parents have for raising their adoles-
cent children. Thus, factor 1, named bonding parental competencies, 
included items 29, 16, 32, 37, 10, 46, and 25. In turn, factor 2 included 
items 5, 47, 3, 2, and 21, referring to training skills. Finally, factor 3, 
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including items 38, 9, 48, 45, 42, 26, and 50, would be linked to paren-
tal protective skills.

Father’s Version. First, this work analyzed whether the matrix was 
factorable through Bartlett’s test (X 2 = 3387.38; df = 17; p < .00) and 
the KMO, which presented a value of .94. Exploratory factor analy-
sis suggested two factors, which explained 59.17% of the variance. As 
well as in the mother’s version, those items with an adequate factorial 
weight in the factor were maintained, supporting theoretical coher-
ence. Although there is consistency between the items for both ver-
sions (father and mother), it is significant to remark that in the case of 
mothers, items are gathered differently. In this way, factor 1 included 
items 29, 16, 32, 37, 10, 46, and 25, representing bonding parental 
competencies. In turn, factor 2 grouped items 5, 47, 3, 2, 21, 38, 9, 
48, 45, 42, 26, and 50, grouping the formative and protective parental 
skills into a single factor (see Table 1).

Confirmatory Factor Analysis

The scale structure was confirmed with the second subsample. 
Two models were tested in both versions (mother and father). The 
first model verified whether the models obtained in the exploratory 
factor analysis fit the data well. Then, a reduced version was tested. For 
the short version, the five items with the highest squared correlation, 
i.e., those that contributed the most significant explained variance to 
the factor, were selected. It resulted on a scale of 15 items in total. The 
15-item model presented higher values and slightly fewer errors (see 
Table 2 and Table 3).

Internal Consistency

The brief mother’s version (15 items) obtained an Alpha value of 
.88 for the whole scale, observing coefficients between .71 and .83 in 

Table 1. Matrix factor and weight of each item in the factor

Mother’s Version Father’s Version

1 2 3 1 2

29. My mother/father stays calm when we argue (e.g., she doesn’t yell at me or threaten me). .85 .09 .19 -.84 -.13

16. My mother/father respects me when I feel angry and need to be alone. .77 -.12 .01 -.76 -.04

32. My mother/father looks for positive ways to solve our arguments (e.g., she talks to me, she offers me second 
opportunities).

.77 .10 -.04 -.76 .15

37. My mother/father pays attention to me and remains interested when we do something together (e.g., she listens 
to me carefully and does not look at the cell phone).

.63 .08 -.17 -.80 .05

10. My mother/father tries to understand what I think and feel. .63 .01 -.19 -.61 .25

46. My mother/father makes me feel important to her/him. .60 .04 -.32 -.72 .20

25. My mother/father way affectionately speaks to me. .59 .07 -.18 -.62 .16

5. My mother/father cares I sleep the needed hours (e.g., I don’t stay with my cell phone until late). -.04 .78 -.01 -.01 .63

47. My mother/father ensures we follow the rules we agree on (e.g., the use of electronic appliances and schedules). .16 .66 .06 -.17 .53

3. My mother/father is attentive to what I do on social networks. -.08 .52 .02 .13 .64

21. My mother/father cares for my healthy feeding. .10 .49 -.12 .12 .81

2. My mother/father helps me start the day in an organized way (e.g., getting up on time, having breakfast, 
organizing my things, leaving on time, etc.).

.11 .47 -.12 -.10 .64

38. My mother/father advises me on how to behave depending on the situation, place, or people I am with. .00 -.03 -.80 -.14 .71

9. My mother/father teaches me how to protect myself (e.g., she tells me about alcohol use and drugs and how to 
care for myself when I go to parties).

.02 -.02 -.78 -.04 .72

48. My mother/father protects me or does something for me in situations of bullying or injustice. -.04 .06 -.69 -.22 .53

45. My mother/father knows my friends and advises me about my relationship with them. .07 .01 -.66 -.04 .68

42. My mother/father asks me what to do in a dangerous situation (e.g., robbery, physical or sexual violence). .09 .15 -.63 -.08 .71

26. My mother/father tells me about her experiences so that I can learn. .13 -.13 -.61 -.31 .50

50. My mother/father asks me to let her know where I am going to be when I am not at home. -.06 .16 -.53 -.07 .54

Alpha .91 .75 .87 .92 .91

Table 2. Models Fit Indices (mother’s version)

X 2 X 2 / df CFI NFI TLI RMSEA SRMR
19 items 435.76 2.92 .98 .96 .97 .08 [.07-.09] .06
15 items 191.05 2.19 .99 .98 .98 .06 [.05-.07] .05

Table 3. Models Fit Indices (father’s version)

X 2 X 2 / df CFI NFI TLI RMSEA SRMR

19 items 536.91 3.55 .99 .99 .99 .09 [.08-.1] .05
15 items 330.64 3.71 .99 .99 .99 .09 [.08-.1] .05
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Table 4. Internal Consistency 

 Mother’s Version Father’s Version
 Bonding 

competencies
Protective 

competencies
Formative 

competencies
Bonding 

competencies
Protective and Formative 

competencies
Cronbach’s Alpha .83 .82 .71 .89 .90
McDonald’s Omega .83 .82 .72 .89 .90

Table 5. Correlations for concurrent validity evidence 

Mother’s Version Father’s Version
Bonding 

competencies
Protective 

competencies
Formative 

competencies
Bonding 

competencies
Protective and Formative 

competencies
Demand .10* .41** .53** .31** .62**
Response .87** .64** .45** .90** .76**
Positive emotions .40** .28** .17** .36** .31**
Commitment .36** .40** .16** .29** .34**
Positive relationships .56** .41** .24** .45** .38**
Meaning .38** .35** .20** .30** .33**
Achievement .44** .32** .22** .37** .32**

*p < .05; **p < .01

Table 6. Items included in the version of the instrument under study and selected for the 19-item and the 15-item versions

Item Source Status
1 My mother/father notices when I need to have a conversation with her/him. Original scale for parents Deleted item (AFE)
2 My mother/father helps me start the day in an organized way (e.g., getting up on 

time, having breakfast, organizing my things, leaving on time, etc.).
Original scale for parents Present in 15-item version

3 My mother/father is attentive to what I do on social networks. Original scale for parents Present in 15-item version
4 My mother/father notices when there is something that worries or distresses me. Original scale for parents Deleted item (AFE)
5 My mother/father cares if I sleep the needed hours (e.g., I don’t stay with my cell 

phone until late).
Original scale for parents Present in 15-item version

6 My mother/father is involved and knows how I am doing in school (e.g., goes to 
meetings, knows how I am doing).

Original scale for parents Deleted item (AFE)

7 My mother/father realizes what’s wrong with me and what I need when I’m different 
or weird.

Original scale for parents Deleted item (AFE)

8 My mother/father makes sure that when I come home from school, I can eat 
something, rest and study.

Original scale for parents Deleted item (AFE)

9 My mother/father teaches me how to protect myself (e.g., she tells me about alcohol 
use and drugs and how to care for myself when I go to parties).

Original scale for parents Present in 15-item version

10 My mother/father tries to understand what I think and feel. Original scale for parents Present in 15-item version
11 My mother/father gives me her opinion regarding my appearance, but respects what 

pleases me (e.g., clothing style, haircut or hair color).
Original scale for parents Deleted item (AFE)

12 My mother/father respects my things and personal space (e.g., she knocks on the 
door before entering my room).

Original scale for parents Deleted item (AFE)

13 My mother/father helps me feel better when I am sad or angry. Original scale for parents Deleted item (AFE)
14 My mother/father helps me decide what to do in my free time. Original scale for parents Deleted item (AFE)
15 My mother/father wants us to treat each other well (e.g. not to yell at each other, 

insult each other).
Original scale for parents Deleted item (AFE)

16 My mother/father respects me when I feel angry and need to be alone. Original scale for parents Present in 19-item version
17 My mother/father gives me advice on how to handle my problems with others (e.g. 

teacher, friend) when I ask her for it.
Original scale for parents Deleted item (AFE)

18 My mother/father is interested in having my opinion heard and taken into account in 
my family.

Original scale for parents Deleted item (AFE)

19 My mother/father helps me to have confidence in myself when I feel insecure. Original scale for parents Deleted item (AFE)
20 My mother/father supports me to participate in activities that I like. Original scale for parents Deleted item (AFE)
21 My mother/father cares for my healthy feeding. Original scale for parents Present in 15-item version
22 My mother/father enjoys sharing activities with me. Original scale for parents Deleted item (AFE)
23 My mother/father helps me understand what I don’t understand (e.g. things about 

school and life).
Original scale for parents Deleted item (AFE)



64 Perceived parental competencies

the different subscales. The brief father’s version (15 items) presented 
an Alpha coefficient of .93 for the whole scale, with values of .89 and 
.90 in the dimensions that comprise it (see Table 4).

Concurrent Construct Validity

As expected from a theoretical point of view, positive and signif-
icant correlations were observed between the response and demand 
dimensions of perceived parenthood and parental competencies. In 
addition, the link between parenting skills and the pillars of flourish-
ing also revealed positive and significant relationships (see Table 5).

Discussion

Despite the boom in the study of positive parenting and its proven 
impact on the socio-emotional and cognitive development of adoles-
cent children (Vilugrón et al., 2022), most known research has focused 
on the evaluation and knowledge of attachment and parenting styles. 
Thus, the study of family support and strengths has been relegated 
to second place. Taking the above into account, the purpose of this 
study was to psychometrically validate two brief scales (mother and 
father versions) that allow the evaluation of parenting skills from the 
perspective of Argentine adolescents.

Item Source Status
24 My mother/father supervises my hygiene and personal care habits. Original scale for parents Deleted item (AFE)

25 My mother/father way affectionately speaks to me. Original scale for parents Present in 15-item version

26 My mother/father tells me about her experiences so that I can learn. Original scale for parents Present in 19-item version

27 My mother/father is concerned about my health and takes me to the doctor when 
necessary.

Original scale for parents Deleted item (AFE)

28 My mother/father shows me that she/he loves me (e.g. she hugs me, smiles at me, 
writes me on Whatsapp)

Original scale for parents Deleted item (AFE)

29 My mother/father stays calm when we argue (e.g., she doesn’t yell at me or threaten 
me).

Original scale for parents Present in 19-item version

30 My mother/father makes time for us to have special moments as a family (e.g. eating 
together, celebrating birthdays).

Original scale for parents Deleted item (AFE)

31 My mother/father spends time with me doing things that I like. Original scale for parents Deleted item (AFE)

32 My mother/father looks for positive ways to solve our arguments (e.g., she talks to 
me, she offers me second opportunities).

Original scale for parents Present in 15-item version

33 My mother/father asks me to help with housework (e.g. help with shopping, cooking, 
cleaning).

Original scale for parents Deleted item (AFE)

34 My mother/father makes time during the day to be with me. Original scale for parents Deleted item (AFE)

35 My mother/father wants us to come to an agreement when she/he sets rules (e.g., 
regarding arrival times, cell phone use).

Original scale for parents Deleted item (AFE)

36 My mother/father helps me so that I can continue with my activities, even when she/
he is sick or has a problem at work.

Original scale for parents Deleted item (AFE)

37 My mother/father pays attention to me and remains interested when we do 
something together (e.g., she listens to me carefully and does not look at the cell 
phone).

Original scale for parents Present in 15-item version

38 My mother/father advises me on how to behave depending on the situation, place, or 
people I am with.

Original scale for parents Present in 15-item version

39 My mother/father makes sure that someone she trusts is available for me (e.g. family, 
friends) if she/he is feeling unwell or is away from home.

Original scale for parents Deleted item (AFE)

40 My mother/father recognizes and tells me the good things she sees in me. New Deleted item (AFE)

41 My mother/father is a good example for me (e.g. she/he doesn’t throw garbage in the 
street, is caring, treats people well).

Original scale for parents Deleted item (AFE)

42 My mother/father asks me what to do in a dangerous situation (e.g., robbery, physical 
or sexual violence).

New Present in 15-item version

43 My mother/father is proud of me. New Deleted item (AFE)

44 My mother/father teaches me how to treat people well (e.g. to say thank you, to 
apologize).

Original scale for parents Deleted item (AFE)

45 My mother/father knows my friends and advises me about my relationship with 
them.

New Present in 15-item version

46 My mother/father makes me feel important to her/him. New Present in 15-item version

47 My mother/father ensures we follow the rules we agree on (e.g., the use of electronic 
appliances and schedules).

New Present in 15-item version

48 My mother/father protects me or does something for me in situations of bullying or 
injustice.

New Present in 15-item version

49 My mother/father is giving me more freedom as I get older (e.g., buying my clothes, 
arriving late if I give notice). 

New Deleted item (AFE)

50 My mother/father asks me to let her know where I am going to be when I am not at 
home.

New Present in 19-item version
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Firstly, the study assesses the validity of the content and the func-
tioning of the items that resulted from the adolescents’ perspective 
providing empirical evidence in each case. Furthermore, there was 
an evaluation of the discriminative ability of the statements. It was 
noticed that each announcement facilitates the distinction between 
those adolescents who perceive a greater or lesser degree of compe-
tence in their fathers, mothers, or caregivers.

When analyzing the internal structure of the scales, differences 
appeared between the mother and father versions. Specifically, in the 
mother’s version, the number of resulting factors agrees with that 
expected from the theoretical approach. However, their arrangement 
is barely distinct from the original scale for parents. In the father’s 
version, the protective and training competencies were grouped into a 
single factor, resulting in a two-dimensional scale. This distinction in 
the structure of the scales could be because parents tend to play dif-
ferent roles in parenting, with mothers being the principal caregivers. 
Thus, children may perceive this difference in interaction and involve-
ment during parenthood (Chuang & Tamis-LeMonda, 2009). It would 
result in a more evident and differentiated perception of maternal 
competencies than paternal ones.

Besides, there is evidence that the mother’s influence is independ-
ent of that of the father. Therefore, it is necessary to differentiate the 
maternal and paternal contributions to upbringing (Ratelle et al., 
2017). This is consistent with other recent studies that assert men and 
women exercise their parenting through different roles, styles, prac-
tices, and skills, influenced by the culture in which they are situated 
(Vargas Rubilar et al., 2023; Yaffe, 2023). In this sense, the present 
study provides two scales that allow the assessment, in a differentiated 
way, of parenting skills perceived by adolescents.

Regarding the validity of the structure of both scales (19-item 
version and 15-item brief version), the goodness indices suggest sat-
isfactory adjustments in mother’s and father’s versions. In both, the 
error presents marginal values to those currently recommended (Gre-
iff & Heene, 2017); although the literature argues that, they would 
indicate an acceptable adjustment (Cupani, 2012). The adjustment 
indices obtained in the present study for the brief versions of both 
scales (mother and father) are higher than those indices reported in 
the original Chilean ranking (Gómez & Contreras, 2019). Likewise, 
the adjustment of the brief scale is similar to those of the Argentine 
adaptation made for parents of school-age children (Vargas Rubilar 
et al., 2020). Regarding the internal consistency of the scales, both 
Cronbach’s Alpha and the Omega coefficients yielded values within 
adequate limits (González & Pazmiño, 2015).

The items discussed below are based on the results obtained by the 
brief version of the scales (see Table 6). The present work analyzed the 
evidence of the concurrent validity of the instrument. As expected, 
perceived parenting competencies were positively associated with all 
pillars of adolescent flourishing. More specifically, there was a high 
association between maternal and paternal bonding skills, the cor-
nerstone of relationships, and positive emotions and achievement. 
These results are in line with what the positive parenting approach 
sets. This is because bonding skills are parental knowledge, attitudes, 
and daily practices that favor psychological and emotional connection 
with adolescent children, protect their mental health, promote secure 
attachment, and, therefore, an adequate socio-emotional develop-
ment throughout the entire life cycle (Gómez & Contreras, 2019).

In turn, the dimensions of mothers’ protective competencies and 
parenting training and protective competencies were mainly asso-
ciated with the pillars of positive relationships and commitment. In 
addition, it becomes relevant that although maternal training skills 

positively correlated to flourishing, this relationship was moderate. 
These could result from the nature of this type of competence, which 
connects with the stimulation of learning, positive discipline, the 
transmission of social rules, and the accompaniment towards auton-
omy (Gómez & Contreras, 2019).

Finally, the results agree with that observed by Chen et al. (2019), 
who argue that mothers’ parenting behavior would be more highly 
related to indicators of emotional well-being than that of parents. 
These findings are in line with other studies, which have suggested 
that positive parenting is associated with adolescent well-being, qual-
ity of life, flourishing, and psychosocial adjustment (Chen et al., 2019).

On the other hand, the connection between parental competencies 
and the dimensions of perceived parenthood proposed by De la Igle-
sia (2020), namely, response and demand, was evaluated. According 
to the author, the response dimension is positively associated with the 
well-being of adolescents and implies affectionate bonding with their 
sons and daughters, characterized by emotional support, encourage-
ment, and listening. As expected, the perception of all parental com-
petencies was positively and strongly associated with this dimension.

In turn, the demand dimension refers to setting limits, establish-
ing demands, and pursuing parental control. Although this dimen-
sion was positively related to the competencies, the associations were 
moderate. It becomes relevant its relationship with the formative and 
protective competencies that refer to parental skills to provide positive 
discipline, socialization, adequate autonomy, and the provision of care 
for adolescent children to ensure physical, emotional, and psychosex-
ual safety (Gómez & Contreras, 2019).

For a long time, research and intervention in the family envi-
ronment have focused on identifying and correcting deficiencies. In 
this sense, the fact that the detection, development, and promotion 
of parenting skills would allow for preventing problematic situations, 
mobilizing personal resources, fostering resilience, and promoting 
the well-being of all family members has been disregarded (Rodrigo 
et al., 2015). In this sense, the scales validated in the present study 
are promising for at least two reasons. Firstly, they are the first scales 
available in the Spanish-speaking population that assess the construct 
of parenting skills from adolescent’s perspective. Secondly, through 
them, it would be feasible to notice those competencies with the 
highest impact on the healthy development of adolescents and design 
strategies that promote more positive parenting. On the other hand, 
having a brief (15 ítems) and sparing version with adequate validity 
and reliability indices would favor the evaluation process (Cupani et 
al., 2019), both in clinical and research contexts.

Limitations and recommendations for future research

The present study shows some limitations. The sample was 
selected for convenience, which limits the possibility of generalizing 
the results. It is suggested for future studies to use random sampling, 
with the aim of increasing the generalizability of the results. Likewise, 
it would be advisable for future studies to include adolescents from 
the entire age range of adolescence (10 to 19 years), since lower ages 
were not represented in the present study.

Concerning the analyses, future studies should evaluate the 
scores’ stability and include new validity tests, such as discriminant 
and predictive validity. Furthermore, considering the existing evi-
dence that different parenting styles during adolescence can vary 
depending on the gender of the adolescent, it would be valuable to 
comprehend whether parents trigger diverse skills depending on the 
gender of their children (Kingsbury et al., 2020).
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In addition, it would be enriching for future studies to evaluate 
parental competencies from the perspective of fathers and mothers, 
to compare these perceptions with those of the children. In this way, 
the impact of both perceptions on adolescent development could be 
analyzed.

Finally, this scale can contribute to the evaluation of intervention 
programs aimed at promoting parental competencies. The design 
of evidence-based interventions focused on strengthening positive 
parenting would ensure better psychosocial adjustment in adoles-
cent children. Specifically, schools and community organizations 
could design programs aimed at improving parenting skills, thereby 
enhancing the support system for adolescents. Ultimately, the find-
ings from these studies could be used to design public policies that 
support family well-being.
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