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RESUMEN

Desde el proyecto VRID 1718 en USAL se construy6 una escala de
frustracion académica. Para facilitar su aparicion se propuso resol-
ver un problema del Programa de Enriquecimiento Instrumental de
Reuven Feuerstein (2017) donde los refuerzos son muy bajos y las
posibilidades de resolverlo estaban objetivamente delimitadas, en
linea con lo definido por Amsel (1992) aun vigente basada en los
mecanismos asociativos, definida como un fendmeno en funcién
de respuestas ante estimulos que implican una disminucion, omi-
sién o interferencia de los reforzadores. La escala inicial fue de 46
items y 5 opciones de respuesta. Con 50 sujetos, se ajustaron los
términos, luego con 156 se realizo el analisis discriminativo de los
items quedando eliminados 3. Posteriormente con 431 sujetos cuyo
M=23,40 de edad y DE=5,33. El 69,6% eran mujeres. La escala de
frustracion académica completa alcanzo a=0,879 y un KM0=0,779,
con rotacion varimax obteniéndose 4 factores con pesos entre .39
y .87 explicando el 42,9% de la varianza denominados: Percepcion
de frustracion, Motivacion/resistencia a la frustracion, Profesores/
materiales, Aspectos sociales. Para estudiar las relaciones con el
afrontamiento se aplicd el Inventario de Respuestas de Afrontamien-
to CRI (Moos,1993 Adaptacion Argentina: Mikulic,1998). Se describe
el nivel de frustracion alcanzado asociado al tipo de afrontamiento.
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ABSTRACT

ACADEMIC FRUSTRATION AND COPING

From the VRID 1718 project at USAL a scale of academic frustration
was built. To facilitate its emergence, it was proposed to solve a
problem of the Instrumental Enrichment Program of Reuven Feuers-
tein (2017) where the reinforcements are very low and the possibi-
lities of solving it were objectively delimited, in line with what was
defined by Amsel (1992) still in force based on the associative me-
chanisms, defined as a phenomenon based on responses to stimuli
that imply a decrease, omission or interference of reinforcers. The
initial scale was 46 items and 5 response options. With 50 subjects,
the terms were adjusted, then with 156 the discriminative analysis
of the items was carried out, being eliminated 3. Later with 431
subjects whose M = 23.40 of age and DE = 5.33. 69.6% were wo-
men. The complete academic frustration scale reached a = 0.879
and a KMO = 0.779, with varimax rotation, obtaining 4 factors with
weights between .39 and .87 explaining 42.9% of the variance
denominated: Perception of frustration, Motivation / resistance to
frustration, Teachers / materials, Social aspects. To study the rela-
tionships with coping, the CRI Coping Response Inventory (Moos,
1993 Adaptation Argentina: Mikulic, 1998) was applied. The level of
frustration achieved associated with the type of coping is described.
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